
 

 

 

Dancing Towards Respect 

 Part Three:  Respect for Human Rights 
Years 11-13 

Level 6-8 

Duration: 10 – 12 lessons (approximately)  
 

This unit, written by Julie Cadzow, builds on the skills developed in Part 

One: Respect For Yourself and Part Two: Respect for Others. 

Students will have the opportunity to gain knowledge about a human 

rights issue, study three famous speeches written by human rights 

advocates and create dance about making a positive difference to the 

lives of others.   

 

Studying Famous Empathetic Persons 
Learning activities that focus students’ attention on the lives and achievements 
of famous empathetic persons have been shown to increase children’s desire to 
be like these people and to take on attitudes and behaviours associated with 
them. 
Dixon (1980) 

 
Every person has inherent dignity and value. Human rights recognise our freedom 
to make choices about our life and develop our potential as human beings. 
Human rights deal with how people relate to one another. They are about how 
we live together: about our responsibilities to each other. Respect for each 
other's rights helps diverse groups to share New Zealand in harmony.  
Human rights represent common values drawn from the world's diverse spiritual, 
religious, humanist, political and cultural beliefs. They underlie our expectations 
about life, education, health, work, our personal security, equal opportunity and 
fair treatment, and our systems of government. 
NZ Human Rights Commission 
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NCEA Assessment 

Included in this unit is one opportunity for NCEA assessment: 

AS 1.1 Part 3: Compose Movement Sequences  

There are also several possibilities to use the work as a contribution to:  

Dance 1.3 (AS90003) - Perform a Dance as a Member of a Group 

Dance 2.1 (AS90293) - Choreograph a Section of a Dance for a Group 

Dance 3.1 (AS90594) - Produce a Dance for Performance.  

Level Three students could use this work to develop ideas for Dance 3.1, or work 

together to produce a sequence to be performed for Dance 3.2 (AS90595): Perform 

a Solo or Duet Dance Work.  

(The achievement standards for these are not included). 

 

Key Competency 

Thinking, Relating to Others 
The students will be challenged to consider human rights issues from the perspective 

of three significant advocates for human rights.  

They will develop their understanding of human rights through dance compositions 

alone and with others. 

They will interact with others, listen to others, recognise different points of view 

with respect, share ideas and show consideration for others as they compose dance 

based on human rights. 
 

Key Words: 
Movement Motif: a movement or gesture that can be elaborated on or developed in a 

variety of ways in the process of dance choreography. 

Choreographic Device: a specific way of manipulating movement to develop dance 

choreography 

Augmentation: a choreographic device where movements are made larger in space or 

time.  

Embellishment: A choreographic device where detail is added to a move, such as a 

hand gesture or an arm movement. 

Fragmentation: Breaking movement into separate parts, which are then used in a 

different place or order. 

Insertion: New movement is added to the motif 

Inversion: Turning a movement upside down 

Retrograde: Performing the movement backwards, like rewinding a video 

Counter Balance: a balance for more than one person, where each person relies on 

the others to maintain their shape. 

Range: The distance apart of the dancers from near to far 

Unison: Dancers moving at the same time doing the same movements 
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Music Suggestions 
A wide range of music is listed below. Select as appropriate for the students. 

Chillout Sessions 10 Disc 1: Living: ‘Mattafix’ (7) 

This piece contains very appropriate lyrics; a strong beat, contrasts and is 

conveniently structured in approximately one-minute sections.  

 

This work could also be developed into Achievement Standard 1.3 Perform a Dance as 

a Member of a Group, where students could work together to choreograph the first 

60 seconds before moving into their three pieces of choreography to complete the 

dance. 

 

Chillout Sessions 10 Disc 1: Idlewild Blues: Outkast (12) 

Chillout Sessions 10 Disc 2: Cowboys: Dusty Kid (14) - instrumental  

Chillout Sessions 10 Disc 2: Karma Car: Brooka Shade (15) - instrumental 

Deep Forest – Pacifique: La Legende Part 2 (2) Night Village (3), La Baiser (6), L’ile 

Invisible (8) 

Electronomicon: Pitch Black – Reptile Room (1), Electric Earth Part 2 (3) 

Moods: Ian Anderson – In a Stone Circle (4) 

Oceania: Oceania – Kotahitanga (Union), 11 

Te Vaka: Lakilua – Tutuki, 3 

The Black Seeds – On the Sun Tuk Tuk (1), Shazzy Dub (8) 

The Corrs – Erin Shore (instrumental), Moods 3 

Watermark: Enya – River (9) 

Waves: The Southern Drop – Dan Sperber & Luke Casey: ‘Relaxomatic’ (4) 

Whale Rider: Lisa Gerrard – Biking Home (4) 
 

Achievement Objectives 
 

Level 6 

Developing Practical Knowledge in Dance 

Develop and demonstrate their dance skills in at least one selected dance genre/style 

and explore the use of a variety of dance technologies. 

Developing Ideas in Dance 

Select and use choreographic devices, structures, processes and technologies to 

develop and give form to dance ideas. 

Communicating and Interpreting in Dance 

Describe, explain and respond to the ways in which dance uses elements, devices, 

structures, the performers, and production technologies to communicate ideas, 

feelings and experiences 
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Specific Learning Outcomes 
 

LO1: Students can identify and discuss at least one human rights issue 

LO2: Students can identify and discuss a speech by at least one advocate for human 

rights  

LO3: Students can compose and perform imaginative movement by exploring the 

dance element of space 

LO4: Students can perform safe moving support sequences with a partner 

LO5: Students can develop a movement motif using selected choreographic devices 

LO6: Students can compose imaginative dance about a human rights issue 

 

Suggested Learning Sequence 

 
Activity 1. What are ‘Human Rights’? 

Class discussion: 

Read the definition from the NZ Human Rights Commission (Page 1) or photocopy 

it and display for everyone to read. 

What does it mean? 

 

Activity 2. Worksheet 1: What is JUSTICE? What is FREEDOM? What is 

PEACE?  

  

(Page 6) Photocopy; cut (and laminate if desired) enough sets for students to work 

in groups of three or four – one set per group.  

The students work together to classify the words under the headings in capital 

letters (JUSTICE, FREEDOM, PEACE). 

A thesaurus and a dictionary could be useful for this activity. What do the words 

mean?  

It is an opportunity to discuss each word, broaden the students’ vocabulary and 

focus on the ideas of justice, freedom and peace.  

 

Worksheet 2: The Perfect World (Page 7) – one sheet per group, or for each 

student if this is more appropriate 

Plan a world where there is nothing but justice, freedom and peace. 

What would it be like for you?  

How would it be different from the way your world is now? 

What would it be like for your family and friends? 

What would school be like? 

How would school be different from the way it is now? 

 

Groups (or individuals) complete the worksheet and report back to the class. 
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Questions:  

Is your perfect world achievable?  

Is your perfect world in the best interests of the rest of the human race, or 

does it just suit you? 

 

In groups (respecting student privacy where required):  

• Think of (and discuss) a situation you were in where you feel that justice 

wasn’t served. What needed to happen to improve the situation for you? 

 

• Think of (and discuss) a situation where you feel that you lacked freedom. 

What needed to happen to improve the situation for you? 

 

• Think of (and discuss) a situation where your life was not peaceful 

What needed to happen to improve the situation for you? 

 

Class discussion: 

• What are some human rights issues in New Zealand today? 

Some suggestions are: 

o Treaty of Waitangi settlements 

o Mental health issues 

o Sexual discrimination 

o Family violence 

o Gang violence/community violence 

o The right for every child to attend their local school 

 

• What are some historical and present-day human rights issues from around 

the world? 

Some suggestions are: 

o War – world wars; between countries; between states; racial wars; 

religious wars  

o Nuclear weapons 

o Nuclear power 

o Hitler and the Nazi regime 

o Civil rights – racial discrimination 

o Child labour  

o Democracy versus communism or dictatorship 

o Sexual discrimination – women’s rights; homosexual rights 
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Worksheet One: What is FAIRNESS? What is JUSTICE? What is 

FREEDOM? 

 

 

JUSTICE 
 

FREEDOM 
 

PEACE 

 

Right 
 

Independence 
 

Stillness 

 

Fairness 
 

Emancipation 
 

Tranquillity 

 

Honesty 
 

Unfettered 
 

Truce 

 

Integrity 
 

Unchained 
 

Armistice 

 

Legality 
 

Immunity 
 

Agreement 

 

Equity 
 

Liberty 
 

Treaty 
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Worksheet 2: My Perfect World – Justice, Freedom and Peace 

 

What is my world like today? 

What is my family’s 

world like today? 

The perfect world for me would 

have: 

The perfect world for 

my family would have: 

What is school like 

today? 

What would the 

perfect school be like? 
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Activity 3. Making a Difference Through Speech 
 

Rhetoric is the art of effective speaking or writing.  

It is also the power of persuasion. 
 

Individual human beings have made huge contributions to the establishment and 

protection of human rights around the world. 

Many have delivered powerful and memorable speeches in the defence of human 

rights issues.  

Three speeches have been selected for focus in this unit.  

• Emmeline Pankhurst: ‘Freedom or Death’, 1913  

http://www.guardian.co.uk/greatspeeches/story/0,,2059235,00.html 

 

• Martin Luther King: ‘I Have a Dream’, 1963 

http://www.americanrhetoric.com/speeches/mlkihaveadream.htm 

You can watch and listen to the speech on www.youtube.com 

 

• Elie Wiesel: ‘The Perils of Indifference’, 1999 

http://www.historyplace.com/speeches/wiesel.htm 

You can watch and listen to part of the speech on www.youtube.com 
 

Emmeline Pankhurst and the cause of Votes for Women (women’s suffrage) 

The first country in the world to grant women the right to vote was New Zealand, 

in 1889. Australian women achieved suffrage in 1902. 

In England and the United States, World War 1 resulted in the issue of Votes for 

Women being delayed for 4 years. 

England finally granted women over the age of 30 the right to vote in 1918; 

America passed the Nineteenth Amendment to the US Constitution, giving votes 

to women, in 1920. 
 

Emmeline Pankhurst (1857-1928) was one of the most famous representatives in 

the fight for women’s suffrage.  

Pankhurst and her suffragettes used many controversial tactics in order to 

profile their cause to politicians and the public. They staged public 

demonstrations and rallies, which often led to violence from spectators and the 

police, and arrest. While in prison, the women refused to eat or drink, resulting in 

the prison officers force-feeding them by pushing a funnel down their throats 

and pouring food into it.  

The women were released when they recovered sufficiently to continue their 

protests and rallies, resulting in re-arrest. This cycle, known as the ‘cat and mouse 

game’, led to severe health problems for the women, and Emmeline Pankhurst 

often spoke to rallies from a stretcher bed. 
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She gave the speech ‘Freedom or Death’ in November 1913 during a tour of the 

United States to raise funds for the cause of women’s suffrage.  

 

Dr Martin Luther King and Civil Rights 

Martin Luther King Jnr (1929-1968) was one of the most significant civil rights 

leaders of the twentieth century. 

He was a university graduate and in 1955 he became pastor of the Dextor Avenue 

Baptist Church in Montgomery, Alabama. This was a time of much racial 

segregation throughout the southern states of America. In Alabama, the African-

American community decided to boycott local bus companies because of the 

segregation rules. The boycott lasted for 382 days and Reverend Martin Luther 

King was arrested and his house bombed during the boycott. Eventually the 

Supreme Court declared bus segregation unconstitutional and outlawed racial 

segregation on public transport.  

In 1963, Reverend Martin Luther King led a march to Washington DC to seek equal 

rights for all people, regardless of creed or race. His speech ‘I Have a Dream’ was 

delivered to thousands of followers from the steps of the Lincoln Memorial. 

Later, Dr King also fought for other human rights issues – domestic poverty, the 

war in Vietnam and Chicago slums.  

In 1968 he planned another huge march to make the Government take notice of 

the poor and delivered another speech, ‘I have seen the Promised Land’ on April 3. 

1968. The next day he was assassinated as he stood on a motel balcony.  

His death resulted in a wave of destruction and demonstration across the United 

States. 

 

Elie Wiesel (born in 1928) and the Holocaust 

In 1944, the German Nazis deported Elie and his family (and thousands of others) 

to the Auschwitz death camp in Poland. Life in the death camp was filled with 

horror and overwhelming despair. 

In January 1945, as the Russian army came closer to Auschwitz, Elie and his 

father were moved to Buchenwald. His father, mother and a younger sister died 

there but the Americans liberated Wiesel in April 1945.  

He moved to Paris following the war and became a journalist. He has written over 

40 books, including Night, published in 1960. 
Wiesel became an American citizen and was awarded the Nobel Peace Prize in 

1986. 

His speech ‘The Perils of Indifference’ was delivered to attendees of the 

Millennium Lectures, hosted by President Bill Clinton and First Lady Hillary Clinton 

in the White House. 
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Class activities 

It is recommended that the students become familiar with all three speeches. 

It may be appropriate to work as a class and read each speech together, or to 

divide the class into three groups and allocate one speech to each group, with a 

report back session at the end. 

 

The speeches are relatively long and some students may find the text somewhat 

overwhelming. For this reason it is recommended that one or more of the 

following literacy activities (from Part Two: ‘Respect for Others’, Page 33) are 

used to encourage the students to read the speeches. 

 

• Picture Dictation: (Worksheet 3, Page 11) The teacher or a student reads the 

speech aloud, pausing after short blocks for students to sketch simple 

pictures to represent what they heard 
• Main Points Tableau: As for picture dictation, the teacher or a student reads 

the text aloud, but at each pause, small groups form tableaux or still shapes to 

represent what they heard. 

• Divide the text into short sections and give pairs of students one section each 

to summarise and report back to the group 
• As above, but instead of reporting back just by using speech, they perform a 

short mime of their section or create a short spoken drama 

 

Questions for students: 

What attributes do the speechmakers have in common? 

Some suggestions: Courage, empathy, and leadership qualities, sense of dignity, 

valour, resolution, charity and altruism  
 

What factors may prevent someone taking a stand? 

Some suggestions: Fear of reprisal, indifference, weakness, frustration and the 

feeling of inevitability 
 

How would you have felt if you were a member of the audience during each of the 

speeches? What would you have done afterwards? Who would you have talked to 

about it? In what ways would they have changed your thinking about rights of 

human beings? 
 

Assessment Opportunity 

LO1: Students can identify and discuss at least one human rights issue 

LO2: Students can identify and discuss a speech by at least one advocate for human 

rights  
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Worksheet 3: Picture Dictation 

 

Speech Title  

 

Author  

 

Key words from the speech 

 

 

This speech is valuable because: 

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________

1. 2. 

3. 4. 

5. 6. 

7. 8. 
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Activity 4. Main Ideas: Worksheet Four (One per student) 

What were the main ideas in each of the speeches? Some suggestions have 

already been made for you. Complete the chart with more suggestions. 
 

Emmeline Pankhurst: 

Freedom or Death 

1913 

Martin Luther King: 

I have a Dream 

1963 

Elie Wiesel: 

‘The Perils of 

Indifference’, 1999 

Injustice based on 

gender 

Injustice based on 

race 

Injustice based on 

religion, race or 

sexual orientation 

The right to peaceful 

protest  

Inequality Genocide 

Changing historical 

thinking about 

women’s rights 

Changing historical 

thinking about civil 

rights 

Changing historical 

thinking about human 

rights 

Determination Persecution Persecution 

Commitment to a 

cause 

Commitment to a 

cause 

Propaganda 

Freedom of speech Freedom of speech Indifference 

   

   
 

In each of the boxes below, sketch ONE picture that represents to you, the 

theme of each speech. 
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Respect for Human Rights and Emotions 
 

Emotions 
Anger Annoyance Hostility Fury Outrage 

Fear Dread Terror Nervousness Anxiety 

Disgust Contempt Scorn Revulsion Distaste 

Sadness Sorrow Dejection Grief Loneliness 

Happiness Joy Bliss Relief Pride 

Surprise Amazement Astonishment Shock Wonder 

Love Kindness Friendliness Trust Affection 

Shame Humiliation Regret Guilt Embarrassment 

 

The chart above is from Unit One: Respect for Yourself (Page 12). 

Organise the students into small groups and allocate one chart to each group. 

In groups: 

• Draw a circle around the emotions that may have been felt by Emmeline 

Pankhurst as she saw men ignoring her pleas for the right for women to vote. 

• Draw a square around the emotions that may have been felt by Reverend Martin 

Luther King as he saw the injustice served on African American people in the 

southern states of the US during the 1960s. 

• Draw a triangle around the emotions that may have been felt by Elie Wiesel as he 

saw people turn a blind eye to the injustices served on the Holocaust victims. 

• Put a star beside any emotions that have been selected more than once. 

• Put a line underneath emotions that may have been felt by men who felt that only 

men should vote during the early 1900s.  

• Put a double line underneath emotions that may have been felt by the politicians 

who supported racial discrimination during the civil rights wars. 

• Put a triple line underneath emotions that may have been felt by the people who 

turned a blind eye to the injustices served on the Holocaust victims. 

• Compare your responses with the other groups. Were they similar to your 

responses? 

• What was the most common emotion selected? 

• Which people from the situations above may have had mixed emotions? Why? 

What do you think YOU might have felt in a similar situation? 

• In groups, create a tableau of that emotion and contrast it with an opposite 

emotion. Remember to use facial expressions to help communicate the idea of 

each emotion. (See Part One, Page Five for more details) 
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Movement Activities 

Activities 5-8 use the dance element of Space to explore and perform new 

movement. 

Assessment Opportunities: 

LO3: Students can compose and perform imaginative movement by exploring the 

dance element of space. 

 

Activity 5. Fall and Rise 

 

• Spinal curls: Stand with feet hip-width apart and arms held loosely at the 

sides. 

Imagine the spine is like a snake sliding over a tree branch, down the trunk and 

onto the ground – smooth and sequential. The end of the snake cannot move 

until the front parts have gone ahead.  

Begin by allowing the head to tilt forward and the chin to move towards the 

chest. Follow with the rest of the spine, picturing the vertebrae moving one 

after the other.  

Finish in a bent-over position with the knees relaxed and the head hanging low. 

Reverse the curl, vertebrae by vertebrae until the head rises last. 

Repeat, going down for eight counts and up for eight counts. 

Repeat with four counts down and up. 

Repeat but instead of finishing bent over, continue the curl down to finish in a 

crouch. To begin the rise, lift the pelvis first and, keeping the knees bent, 

build the vertebrae on top until the body is upright. 

 

• Explore safe ways to move from a body base of two feet to one knee and one 

foot, and back up to standing 

How many possibilities are there? Add a quarter, half or full turn; add a hop, 

jump or even a roll.  

Teach your most imaginative move to the person next to you.  

Copy one from a student on the other side of the room. 

 

• Explore safe ways to move from a body base of one knee and one foot to 

sitting, then back up to one knee and one foot 

How many possibilities are there? Teach one to the person next to you. Copy 

one from a student on the other side of the room. 

 

• Explore safe ways to move from sitting to lying down and then back up to 

sitting. 
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How many possibilities are there? Teach one to the person next to you. Copy 

one from a student on the other side of the room. 

 

• Explore safe ways to move from standing to lying down in one smooth and 

continuous movement. 

How many possibilities are there? Teach one to the person next to you. Copy 

one from a student on the other side of the room. 

 

• Work with a partner and explore ways for two people to safely move from 

standing to lying down. 

Imagine that your shoulders are glued together. 

Imagine that you are hand cuffed 

Explore starting back to back – near and far  

Explore facing each other – near and far 

Explore with one rising as the other falls 

What other possibilities are there? 

  

• Create a short sequence for two people. Try to communicate the idea of 

inequality (fall) contrasting with equality (rise) and include at least three 

different ways to fall and rise. Try and use facial expressions to reinforce 

your ideas. 
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Activity 6. The Magic Wand – Using Space 
 

Organise the students into groups of three. 

 

One student is the controller who controls two magic wands - one in each hand. 

(These could be imaginary or they could use drumsticks, rakau, or other equipment 

available in the school.) 

 

The other two students stand in front of the controller. The student on the 

controller’s left is controlled by the left hand and the student on the right is 

controlled by right hand.  

 

As the wands are waved, the other two students must follow.  

The wands may move up, down, to the sides, cross over, move apart, move close 

together, be together, move far apart or turn around each other.  

Encourage the controllers to move their wands in different ways to change the 

quality of the students’ movements: slowly, quickly, sharply, staccato (small and 

abrupt movements) and erratically. 

 

Change controllers so that everyone has a turn. 

 

• Create a short sequence for three people to communicate the idea of 

dominance (the controller) and surrender (the followers), where one student is 

in control of the other two. Use the words near, far, around, together, smooth, 

staccato, rise and fall. Try and use facial expressions to reinforce your ideas. 

• Perform for the class or another group. 

 

Questions for the audience: 

Describe their use of space.  

What different movement qualities did you see? 

How well did they communicate their idea? 

Which part could they have developed further?  
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Activity 7. Open and Closed Shapes 

 

What is a closed shape? 

 

What is an open shape? 

 

An open body shape could be more upright and strong, with the head held erect 

and the arms held away from the torso. A closed body shape could be hunched, 

bent or curled with the head lowered and arms close to or across the chest/torso. 

(These were explored in Part 1: Respect for Yourself, Activity 1 (Page 4) and Part 

Two: Respect for Others, Activity 5, Page 10)). 

 

Students work alone and explore open and closed shapes on different levels and 

with changes in body bases. 

 

Work in pairs and make contrasting shapes to represent: 

Slave driver and slave  

Dictator and the dictated 

Army general and foot soldier  

Manager and worker  

 

• In pairs, select one of the contrasts above and create a short sequence of 

three different contrasts linked by smooth transitions to communicate 

your idea.  

Change levels and body bases.  

Explore using different facial expressions to reinforce your ideas. 
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Activity 8. Focus on Indifference 

 

Work in pairs.  

• In which direction do you look when you are feeling sad; happy; afraid; 

embarrassed; revolted or proud?  

• What does indifferent mean? 

• Can you feel other emotions when you are being indifferent? (Possibly guilt, 

fear, embarrassment) 

• Where would you focus if you were feeling indifferent? Practise ways to show 

indifference with your partner. 

• Think of a situation you have been in where someone hasn’t listened properly to 

what you were trying to tell him or her.  

How did you know that they weren’t listening to you properly? 

What did they do? 

What was your response? 

Show this with your partner. 

• Think of a situation when you have felt guilty because you ignored someone? 

• Think of an event that you chose to ignore instead of helping out.  

 

Choreograph a sequence about the idea of indifference. 

 

• Create a tableau with your partner to communicate one of the above ideas. 

• Start in different places in the dance room.  

o Walk/travel towards and past each other, but also ignore each other.  

o Walk/travel towards and past each other, but one ignores the other and 

one focuses only on that person.  

o Swap roles. 

o Compose a short movement sequence to perform after you have 

travelled towards each other and met in the middle where one ignores 

the pleas of the other. Include a ‘fall and rise’ movement. Where is 

your focus as you move away from each other once more?  

Are your body shapes open or closed? 

o Rehearse the entire sequence  

o Create a new sequence where the person pays attention to the pleas of 

the other. What happens? What body shapes do you use? Do you leave in 

different directions or move off together? 

 

• Rehearse the two sequences together as a dance of contrasts: Indifference 

versus Making a Difference 

o Perform for another pair or the class 
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Activity 9. Moving support 

 

Unit Two (Respect for Others) explored counter balance and the sharing of 

weight. (Pages 23-25) 

Review these skills, particularly the safety precautions. 

The next activities build on those skills. Select as appropriate for your class. 

 

Moving Supports – students in pairs (A and B) 

• Assisted leaps 

Students stand facing each other several metres apart. 

Practise walking towards and past each other 

Repeat but as they meet, one student (A) pulls the other (B) by the nearest 

hand (gently) past them so that they move faster. 

Repeat but B travels faster towards A and performs a small leap as he/she 

is pulled past A. 

Repeat with B jogging towards A, B leaps and is pulled past A by pulling on 

his/her nearest hand.  

Swap roles 

Ensure that the A students don’t become too enthusiastic when they pull 

their partner. B must feel in control at all times. 
 

• Cuddle Lift 

A stands in front of B. B cuddles A around the waist, bends (pliés) his/her 

knees, then straightens them to lift A and shifts A across to new place. 

 

• Press Lift 

A and B stand facing each other a few steps apart. B walks towards A and 

places his/her hands on B’s shoulders. B places his/her hands on each side 

of A’s pelvis (hips) and steps one foot back into a lunge with both feet 

facing forward and knees bent. B presses down on A’s shoulders as A gently 

lifts B off the floor, then lowers him/her carefully to the ground once 

more.  

Swap roles 

 

Assessment Opportunity: 

LO4: Students can perform safe moving support sequences with a partner. 
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Activity 10. Moving Motifs 

 

Students work alone and refer to Worksheet Four (Page 12) 

Think about the three speeches that have been studied, look at the main ideas 

from them as written on Worksheet Four and the sketches that were drawn to 

represent the themes. 
 

The students select their most interesting picture/sketch.  

 

How could this be recreated with movement? 

Begin by making a still shape to represent the sketch. 

Is it interesting? Is it imaginative? Does it ‘paint’ a true picture of the speech, 

the author or the situation they were in? 

 

Add movement to this that relates to the ideas from the speech so that you 

have an eight-count (approximately) phrase of movement. 

 

Rehearse and show another student. What do they think? Does it represent 

your ideas clearly? Do you need to develop it further or make your movements 

clearer? 

The finished product is a moving motif. 
 

Explore ways to develop your moving motif using the choreographic devices 

below: 

Augmentation: a choreographic device where movements are made larger in 

space or time.  

Embellishment: A choreographic device where detail is added to a move, such 

as a hand gesture or an arm movement. 

Fragmentation: Breaking movement into separate parts, which are then used in 

a different place or order. 

Insertion: New movement is added to the motif 

Inversion: Turning a movement upside down 

Retrograde: Performing the movement backwards, like rewinding a video 
 

Rehearse performing your motif, followed by your two favourite 

developments. Perform for another person or a small group.  

Can they tell what the choreographic devices you used were? 
 

Assessment Opportunity 

 

LO5: Students can develop a movement motif using selected choreographic devices 
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Assessment  
All of the Learning Outcomes have been included in this assessment sheet. It is not 

necessary to assess every Learning Outcome. Use only the ones that are most 

relevant for your students.  
 

 

 

 

Respect for Human Rights       Name: _________________ 
 

Learning Outcome Working 

towards 

Achieved Achieved 

with 

Merit 

Achieved 

with 

Excellence 

LO1: Students can identify and 

discuss at least one human rights 

issue 

    

LO2: Students can identify and 

discuss a speech by at least one 

advocate for human rights  

    

LO3: Students can compose and 

perform imaginative movement by 

exploring the dance element of 

space. 

    

LO4: Students can perform safe 

moving support sequences with a 

partner. 

    

LO5: Students can develop a 

movement motif using selected 

choreographic devices 

    

LO6: Students can compose 

imaginative dance about a human 

rights issue. 

    

 

Comment: 
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DANCE 1.1 Compose Movement Sequences Number AS90001, 

Version 4 
Dancing Towards Respect Part 3 “Making a Difference” 

 

Teacher Guidelines: 
 

Context/setting:  

This assessment resource has been written to assess learning gained from Part 

Three of Dancing Towards Respect – Respect for Human Rights. 
 

Conditions: 

This assessment resource has been written for students to compose a dance for 

three people (a trio) in an ABC structure.   
 

Resource requirements: 

 

1. Copies of three speeches: 

• Emmeline Pankhurst: ‘Freedom or Death’, 1913  

http://www.guardian.co.uk/greatspeeches/story/0,,2059235,00.html 

• Martin Luther King: ‘I Have a Dream’, 1963 

http://www.americanrhetoric.com/speeches/mlkihaveadream.htm 

• Elie Wiesel: ‘The Perils of Indifference’, 1999 

http://www.historyplace.com/speeches/wiesel.htm 

 

2. Appropriate music provided by the teacher from which the students can choose 

accompaniment. 

3. Authenticity sheets for students to sign as verification that the composition is 

their own work if the teacher has not observed the process. 

4. A video camera to record work for formative feedback and moderation purposes. 
 

Additional Information: 

The students may use their own material created in the previous activities from this 

unit, particularly from Activity 10: Moving Motifs (Page 20)
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Making a Difference 
 

Student Instructions Sheet 

This is the one of three opportunities you will have this year to compose a movement 

sequence to gain AS 90001.  This sequence is for three people (a trio) and you will 

be one of the dancers. 
 

To achieve excellence in this standard you must select and combine movements in 

original and imaginative ways to make a dance sequence to communicate the effort 

one person has made in a human rights cause. 
 

Although this achievement standard is assessing your choreography, you will need to 

perform your sequence well so that your choreography looks effective. The 

movements need to be clear and precise, showing that your sequence is rehearsed 

and not improvised. 

You will be given some time in class to develop your sequence. You may also wish to 

work on it in your own time.  It must be at least 45 seconds long, but it is 

recommended that you aim for 1 minute. 

No costumes are required for the performance of the sequence but appropriate 

clothing should be worn. You will be given a choice of music or you may perform 

without music. 

Your sequences will be assessed within normal class time in the dance room with 

front facing away from the mirrors. The performances will be videoed for 

moderation.  
 

The Brief 
 

You are to compose a 1-minute sequence in an ABC structure (three sections) for 

three people, based upon the work one of the people mentioned below in their 

efforts to make a positive difference to human rights.  

You will develop a movement motif in two ways using choreographic devices, falls and 

rises and moving support to help communicate the idea of making a difference for 

others.  

Emmeline Pankhurst: ‘Freedom or Death’, 1913 – Women’s Rights 

Martin Luther King: ‘I Have a Dream’, 1963 – Civil Rights 

Elie Wiesel: ‘The Perils of Indifference’, 1999 – Human Rights and the Holocaust 
 

Your sequence should also: 

• Communicate the ideas of each section: Section A – the human rights issue, 

Section B – what the person did to make a difference, Section C – life with 

improved human rights 

• Have clear changes in focus 
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• Have open and closed body shapes 

• Include at least one counter balance, one static support or one moving support 

movement in each part. 

 

Steps in the Process 

1. Select one of the speeches listed on the previous page. Re-read the speech if you 

have forgotten the work completed earlier in the unit. 

2. Section A: The Human Rights Issue 

You are to create a phrase or short sequence of movement (about 15 seconds in 

length) to communicate what was life like for the author of the speech.  

What was the human rights issue?  

How did the people in control behave towards those with no rights?  

Compose a motif involving three people that represents the issue and include it in 

your sequence. This motif will be developed in Section B and Section C. 

Also include at least one safe counter balance, static support or moving support 

movement 

3. Section B: What did the speaker do to make a difference?  

How did the author of the speech take a stand? What did they do? 

Compose a phrase or short sequence of movement (about 15 seconds) to 

communicate this.  

Use one choreographic device from the choices below to develop your motif from 

Section A. Include this in your sequence. 

Also include at least one safe counter balance, static support or moving support 

movement 

Choreographic Devices 

Augmentation: a choreographic device where movements are made larger in space 

or time.  

Embellishment: A choreographic device where detail is added to a move, such as a 

hand gesture or an arm movement. 

Fragmentation: Breaking movement into separate parts, which are then used in a 

different place or order. 

Insertion: New movement is added to the motif 

Retrograde: Performing the movement backwards, like rewinding a video 
 

4. Section C: Life with improved Human Rights 

How has the world become a better place to live since the delivery of the speech?  

Compose a phrase or short sequence of movement (about 15 seconds) to 

communicate this.  

Use a different choreographic device from the choices above to develop your 

motif from Section A. Include this in your sequence. 
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Also include at least one safe counter balance, static support or moving support 

movement. 

5. You can now put together, refine and rehearse your dance ready for assessment. 

Finish each section in a still shape. You may move directly from one section to the 

next – transitions are not required, but may be included if you wish. 

You may use ideas from activities explored in this unit to help communicate each 

part, such as ‘Fall and Rise’ and the Magic Wand (Pages 14,15
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Assessment Schedule: Dance 1.1 AS90001 ‘Making a Difference’ 

Evidence Achievement Achievement with Merit Achievement with Excellence 

The students 

present an 

original 

composed 

movement 

sequence for 

three people 

(a trio), 

which is 

appropriate 

to the brief 

and is at 

least 45 

seconds long. 

Clearly demonstrates the human 

rights issue using an ABC 

structure  

 

 

The sequence shows appropriate 

use of: 

 

• Changes in focus 

E.g. The dancers’ focus changes 

from each other and out into 

general space 

 

 

 

• Open and closed body shapes 

E.g. Generally straight or 

curved body shapes 

 

Clearly demonstrates the human 

rights issue using an ABC 

structure in an interesting 

movement sequence composition. 

 

The sequence shows appropriate 

use of: 

 

• Changes in focus 

E.g. The dancers’ focus varies 

from looking at each other, out 

into general space or to the 

floor 

 

 

• Open and closed body shapes 

E.g. Open and closed body 

shapes include clear arm and 

leg positions, and change focus 

points  

 

Clearly demonstrates the human 

rights issue using an ABC 

structure in an imaginative 

movement sequence composition. 

 

The sequence shows appropriate 

use of: 

 

• Changes in focus 

E.g. Each of the dancers’ focus 

varies purposefully from 

looking at each other, out into 

general space, to the floor or 

on selected body parts 

 

• Open and closed body shapes 

E.g. Open and closed body 

shapes engage both the spine 

and other body parts and use 

focus points, changes of levels 

and facings 
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 • Counter Balance, static support 

or moving support (three 

movements) 

E.g. There are three selected 

movements, which are safe. A 

moving support does not have 

to be included 

 

 

 

 

• Motif and development using 

embellishment, augmentation, 

fragmentation, insertion or 

retrograde 

E.g. A simple, but appropriate 

motif that represents the 

issue, such as two dancers 

lowering onto their knees in 

front of the third dancer. This 

could be developed by the 

insertion of a whipping motion 

from the student standing and 

a reaction from the others 

 

• Counter Balance, static 

support or moving support 

(three movements) 

E.g. Three or more safe 

movements are performed. A 

static support and a moving 

support are included.  

The dancer being lifted in the 

static support should clearly 

have their entire weight off 

the floor  

• Motif and development using 

embellishment, augmentation, 

fragmentation, insertion or 

retrograde 

E.g. Two dancers fall to their 

knees as the third dancer’ 

pushes’ them from behind. 

This could be developed by 

embellishing the push and the 

falling, and inserting a roll into 

the fall  

• Counter Balance, static support 

or moving support (three 

movements) 

E.g. There are three or more 

safe and inventive movements 

performed, including a moving 

and a static support. The moving 

support attains height and/or 

distance  

 

 

• Motif and development using 

embellishment, augmentation, 

fragmentation, insertion or 

retrograde 

E.g. Two dancers falling to their 

knees with their arms ‘bound’, 

and then rolling away as the 

third dancer performs a 

whipping motion over them. This 

could be developed by 

augmenting the whipping motion 

into a leap over the others as 

they arch back in their rolls, 

and then perform the entire 

motif in retrograde 
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